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Annual Summary from the Board

Tēnā koutou parents and caregivers,

As we move through 2024, the school’s Annual Report provides an opportunity to reflect
on what had been achieved last year. Blockhouse Bay School has seen a lot of positives
this year, but also a lot of ongoing disruption.

In 2023, we endured non-stop classroom disruption in the school. We continued to feel
the effects of the demolished Kōwhai block, with much of the senior playground, and field
out of action while new classrooms were moved onto site, and then eventually installed
on the field. We finally got the field back one year later!

This classroom juggling continued when later in the year Te Hapori block (previously
rooms 12 to 15) had to be refurbished. Despite all this, the school staff and children have
remained very resilient and continue to flourish.

Last year also saw our school community rally together behind our amazing FAB
fundraisers to raise over $120,000 to repair our school pool and replace the covers. This
effort has been outstanding and is the sort of thing that really embodies the school
community that we all know and love. Thankfully, parents continue to join our FAB group,
and generate and deliver exciting new fundraising ideas.

Our tamariki were busy last year with many fascinating inquiries. The Science Fair for
one was particularly enjoyable, showcasing how your children’s inquisitive minds are
exploring the world around them.

Your board, and senior leadership team have also been busy, adapting to the new
curriculum and developing a new Strategic Plan for 2024 and 2025. Special thanks go to
Neil and Liz and the senior leadership team for their tireless inputs to this plan.

The school leaders and teachers continue to find exciting curriculum opportunities for our
students, in what is an increasingly constrained financial position. Your board will
continue to deliver in the years ahead as we navigate working with the Ministry of
Education for a long term solution on the subsidence, and minimising impacts from
upcoming repairs to Te Whau.

For and on behalf of the Blockhouse Bay School Board of Trustees,
Ngā mihi nui,
Nick Dempsey
Board Presiding Member (Chairperson)
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Statement of Variance against Targets
Context:
Assessment and Moderation

Due to frequent lockdowns and subsequent infrequent attendance at school for Blockhouse Bay (and

Auckland) children, 2023 was the first year since 2019 that we have been able to follow robust

assessment and moderation practices to inform Overall Teacher Judgements (OTJs) against Curriculum

Expectations. Assessment of Writing is complex and to a large degree, subjective, which is why

moderation is a key aspect of the assessment process. As the moderation was not able to be consistent

over the last three years, we do not have strong confidence in the accuracy of results collected in 2020,

2021 and 2022. In addition to this, the complexities of teaching Writing requires more skills than we could

not expect all parents to possess. Ongoing interruptions over 2020, 2021 and 2022 resulting in a lack of

consistent practice and inconsistency of teaching methodology between home and school will have also

contributed to a decline in the acquisition of writing skills which were more noticeable than in reading and

mathematics.

In 2023, e-asTTle Writing was administered school-wide and moderation took place early in Term 2 and

this supported mid-year OTJs. Throughout the second half of Term 3 and the first half of Term 4, each

team regularly discussed a selection of children’s writing to ensure consistency in assessment and to

inform on-going teaching. Discussions also took place across teams and then, at the end of Term 4,

whole school moderation also took place. This process gives us more confidence that the 2023 Overall

Teacher Judgements are accurate.

While the commentary below does make comparisons between the end of 2022 and 2023 these

conclusions should be considered with caution and the reason for this is explained below. It should be

noted too that data in 2022 and 2023 reflects a decline from pre Covid achievement levels across all

groups which reflects teacher observations in classes.

English Language Learners New to New Zealand
In 2023 68% of our learners were English Language Learners. It is also important to note that during

2022 and 2023 increased numbers of English Language Learners entered Blockhouse Bay Primary

School. In 2023 92 ELLs joined our school and all but one were assessed at the Foundation level of the

English Language Learning Progressions. Because of this, teachers have needed to adjust class

programmes significantly. Some year levels received higher numbers of ELLs than others These include

Year 1: 42 students (55%), Year 2: 15 students (17%) and Year 3: 19 students (20%).
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Strategic
Aim:

To work together to improve learning and teaching

Annual
Aim: 

1.1 To re-establish robust ongoing assessment and moderation that would provide accurate information about progress and achievement

Targets: 
Writing

1. To raise the percentage of students achieving within and beyond expectation to 70%

Reading
2. To raise the percentage of students achieving within and beyond expectation to 84%

Baseline
Data: 

Writing
● At the end of 2022, the percentage of students achieving within and beyond was 64%

Reading
● At the end of 2022, the percentage of students achieving within and beyond expectation was 80%

Actions
What did we do?

Outcomes 
What happened?

Reasons for the variance 
Why did it happen?

Evaluation 
Where to next?

Year level and Class data analysis
was carried out initially by Senior
Leaders and was then shared with
teaching staff. Classroom
programmes were then designed
according to need using best
practice. These are documented in
Writing Guidelines at Blockhouse
Bay School.

Targeted Tier 2 intervention in small
group withdrawal groups (Kupu Toa)
took place throughout the year for
identified Year 1 and 2 students.

Target 1 - Writing 
● The percentage

of students
achieving within
and beyond
was 66% (Up
by 2%) which
fell short of the
70% target.

Target 2 - Reading

ALL students results
As discussed above, in 2023 we
enrolled a significant number of
new English Language Learners at
all levels of the school.
A large number of students entered
in Years 1 (42 students 55%), Year
2 (15 students - 17%) and Year 3
(19 students - 20%). All but one
student was at foundation level.
These significant numbers of new
ELL children at foundation levels,
particularly at the Year 2, 3 and 4

What are we going to do?
Data Analysis and Targets
Year level and class data analysis will be carried
out initially by Teaching Teams, facilitated by
Team Leaders and then reviewed by Senior
Leaders. Whole school targets and team targets
will be set by each team and these will be
revisited in each team meeting. Classroom
programmes will then be designed according to
need using best practice. These will be monitored
and class programmes adjusted accordingly.
Regular discussion in regards to these targets will
take place at the Senior Leadership Team.

Strengthen Assessment and Moderation
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Throughout the year we focussed
on assessment, schoolwide
moderation and ongoing team
moderation to ensure accurate
OTJs in both Reading and Writing.
These were used for ongoing
decision making, programme
design and allocation of resources.

We reviewed the Assessment
timetable to consider the most
appropriate assessment tools,
administration timeframes and data
analysis at a team level. This
included administering e-asTTle
Writing early in Term 2. This was
marked and moderated quickly and
was used along with teacher
observations to inform mid year
Overall Teacher judgements and to
inform teaching and learning by all
staff.

We continued implementing the
Structured Literacy programme
(BSLA) to Year 1 & 2 students.We
trained the remaining Year 1 & 2
teachers, meaning all the Year 1& 2
teachers and half of the Year 3/4
teachers are now trained in BSLA.

We used a Collaborative Inquiry
Team approach to explore
structured Literacy in Years 3-6,
resulting in this being introduced
across these year groups.

We explored the refreshed Draft

● The percentage
of students
achieving within
and beyond
expectation
was 76% (a
decrease of
2%) which fell
short of the
84% target.

levels impacted the overall student
achievement percentages.

1. Writing: Year 2- 59%, Year 3-
55% and Year 4- 57%, within
and beyond expectation
compared Year 5- 66% and 6-
69%

2. Reading: Year 3- 76% and Year
4- 70%, within and beyond
expectation compared Year 5-
79% and 6- 83%.
The Reading results were also
impacted by the Year 1 results
50% within and beyond
expectation which may reflect
the inexperience of assessment
interpretation regarding the
implementation of BSLA as well
as the judgement of when to
move children from the the
Phonics Plus (BSLA) Pathway
to Colourwheel texts.

Students who started school at
Blockhouse Bay
In contrast to the above results,
students who started school at
BHB, increased from 69% to 74%
achieving within or beyond in
Writing exceeding the target by 4%.

In Reading learning was sustained
by students who started school at

-Continue robust Assessment and Moderation
tools to ensure Data validity
- Review assessment tools to ensure they are fit
for purpose and time efficient
-Consider and refine the assessment tools used
for Year 1/2 in response to the BSLA training,
realign these Support Year 1 & 2 teachers in
assessment interpretation and moderation
practices when making OTJs.
- Establish a Collaborative Inquiry Team to further
implementation of Structured Literacy in Years
3-6.

Strengthen ELL Provision
-Implement actions identified by TALL. -Provide
ongoing PLD for teachers for English Language
Learners including new English Language
Learning Progressions, ESOL strategies.
-Use our ESOL resourcing to provide in class
support for ELL learners where they need support.
-Consider how to incorporate the English
Language Learning Progressions in our Pathways
-TALL teacher to attend Curriculum Design days
to ensure explicit planning of ESOL strategies for
ELL Learners.
-Establish CITs to inquiry into ways to accelerate
English Language Learners’ learning.

Implement the Refreshed English Curriculum
-Implement the Refreshed English Curriculum
when it becomes available. This will include
further adjustment of Writing/Reading Pathways,
Planning tools and Curriculum Expectations
- Continue to implement Better Start Literacy in all
Year 1 & 2 classes. Implement Structured Literacy
in Years 3-6.
-Establish CITs to inquiry into implementing
Structured Literacy in Years 3-6.

Accelerate Identified Learners in Reading and
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English Curriculum and redesigned
our Reading Pathways (up to Gold)
to align with the Draft English
Curriculum. We introduced these to
the school community through a
series of Community meetings.
Teachers commenced using these
in class programmes. Our School
Management System was also
updated allowing reporting to
parents to include this.

PLD in best practice took place for
teaching English Language
Learners. This included using the
Writing English Language Learning
Progressions.

We took part in the TALL (Team
Approach to Language Learners)
PLD. This increased our
understanding of our current
provision for English Language
Learnings, including opportunities
for growth. It also upskilled a small
group of teachers who then
influenced others through a
Collaborative Inquiry Team. We
resourced one of the teachers in the
Team to take part in the Term 2 3
and 4 Curriculum Design Days so
that explicit ELL strategies were
included in the planning for each
term’s inquiry.

BHB at 80% in 2022 to 81%. This
was 3% less than the target.

In Writing and Reading there was
no significant difference in
achievement in the first three years
of school for Year 1 and 2 between
all students and those who started
at Blockhouse Bay. This may
indicate positive results regarding
the implementation of BSLA
particularly for ELL learners.

In Year 3- 6 the difference between
all students and those new to BHB
School widens. These children are
largely ELL learners.:

1. Year 3 76% -All students,
82%- Students who started
at BHB,

2. Year 4 70% -All students,
74%- Students who started
at BHB,

3. Year 5 79% -All students,
90%- Students who started
at BHB,

4. Year 6 83% -All students,
93%- Students who started
at BHB.

Also significant was that 50% of
Year 1 achieved within or above
indicating a need to consider the
accuracy of assessment and
moderation and when to transition

Writing
-DP Learning to monitor ‘Towards’ and ‘towards
reaching expectation over time with targeted
support’ learners.
-Teachers to design programmes to accelerate
identified Target students
-Provide targeted intervention programmes Kupu
Toa for identified students
-Additional needs students to continue to receive
in class support monitored by the Lead Teacher-
Learning Support
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from Phonics Plus texts to
Colourwheel texts.

Interestingly, the gap closed slightly
between female and male
achievement data for those
students who started at BHB. For
females from 2022 - 2023 they went
from 77% to 81% whereas the boys
went from 59% to 65%

Planning for 2024: 

1. Strengthen Data Analysis and Goal setting to provide ongoing focus and alignment of actions
2. Strengthen Assessment and Moderation to ensure accurate information for schoolwide decision making and teaching design
3. Strengthen English Language Learning Provision
4. Implement the Refreshed English Curriculum, including realignment of current tools
5. Accelerate Identified Learners in Reading and Writing
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Evaluation of the school’s students’ progress and achievement

2021- 2023 Writing Curriculum Expectation Results, Analysis and Actions
Graphs: All graphs: Please note End of 2021 data is not accurate as teachers were unable to make accurate Overall Teacher Judgements due to the Covid
response which included the August to October Lockdown and then school staggered attendance. In comparison we consider that the end of year 2023 data has
been the result of robust assessment and moderation processes

Context:

What do we notice? Actions

2023
2023 is the first year since pre Covid that we have been able to follow robust assessment and
moderation practices to inform Overall Teacher Judgements (OTJs) against Curriculum Expectations.
A nationally normed tool, e-asTTle Writing was administered school wide and moderation took place
early in Term 2. This supported Mid team OTJs. Throughout the second half of Term 3 and the first
half of Term 4 each team regularly discussed a selection of children’s writing to ensure consistency in
assessment. Discussions also took place across teams. At the end of Term 4 whole school moderation
also took place. This process gives us more confidence that the Overall Teacher Judgements are
accurate.

While the commentary below does make comparisons between the end of 2022 and 2023 these
conclusions should be considered with caution and the reason for this is explained below.

English Language Learners new to New Zealand
In 2023 68% of our learners were English Language Learners. It is also important to note that during
2022 and 2023 increased numbers of English Language Learners (ELLs) entered Blockhouse Bay
Primary School. In 2023 92 ELLs joined our school, all but 1 were assessed at the Foundation level of
the English Language Learning Progressions. Teachers have needed to adjust class programmes
significantly. Some year levels received high numbers of new ELLs. These include Year 1: 42 or 55%
of all students, Year 2: 15 or 17% of all students and Year 3: 19 or 20% of all students.

Comments on OTJs made in 2021 and 2022
When analysing this data it is immediately noticeable that the Mid 2021 data is very high (significantly
higher than prior to the Covid response, when overall we achieved between 71 and 76% at or above
expectation). This observation is evident across all groups including gender and year level. It is not
likely given the context (effects of Covid) in which this data is collected that Writing achievement

Year level and Class data analysis: Team
Leaders and Teachers. Class
programmes designed according to need
using best practice e.g Writing
Guidelines at BHB

Administer e-asTTle Writing at the start
of Term 2. Marking/Moderation complete
by early Term 2.

Discount the mid 2021 Assessment data.
Consider the accuracy of the 2022
data.Use end of year 2023 OTJs which
are based on robust assessment and
moderation. Adjust schoolwide
resources and class programmes
accordingly.

Continue to focus on assessment,
schoolwide moderation and ongoing
team moderation to ensure accurate
OTJs. Use these for decision making,
programme design and allocation of
resources.

Continue to explore the refreshed English
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accelerated.

Another factor when considering this data is that the usual process when making most Writing Overall
Teacher Judgements was not able to be followed due to time constraints for teachers and the
inconsistent time at school for students.

Subsequent data points in 2022 are lower and again this is consistent across gender, ethnicity and
year levels. The one exception is 2022 Year 1 level data which is very high. This possibly reflects the
introduction of Better Start Literacy and perhaps indicates the need to adjust both the assessment tool
and the early pathways in Writing.

Data in 2022 and 2023 reflects a decline from pre Covid achievement levels across all groups which
reflects teacher observations in classes. It is surmised that this is due to the complexities of teaching
Writing, which requires greater and more complex skills. Ongoing interruptions over 2021 and 2022
resulting in lack of consistent practice and inconsistency teaching methodology between home and
school may have also contributed to this decline.

Assessment of Writing is complex and subjective. As the moderation has not been consistent during
these data collection points, we do not have strong confidence in the accuracy of these results in 2021
and 2022. As stated above the focus on assessment and moderation during 2023 has given
confidence in the 2023 data. This focus on robust, reliable assessment and moderation will need to
continue in 2024

Curriculum. Consider alignment with
pathways and ELLPathways and adjust
as needed.

Continue PLD in best practice for
teaching English Language Learners
including using the Writing English
Language Learning Progressions.

Consider reduction of BSLA
assessments and select those to provide
information for teaching Writing

2023 Enrolled Students including leavers (Please note this is matched data)

Writing over time 2023 Enrolled students including leavers
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2023 Writing All Enrolled students including leavers 2023 Writing All Enrolled students who started school at Blockhouse Bay School

Conclusions Actions

For all students results are similar from the end of 2022 compared with the
end of 2023, with a small 2% increase of students achieving within or
above expectations. For students who started at Blockhouse Bay School,
there is a 5% increase of achievement from 69% to 74% of all students.
This is similar to pre Covid levels of achievement.
Of note is the significant difference in the percentage of those students
(8%) who started school at Blockhouse Bay achieving at or above
expectation. This possibly reflects that many children who enter later are
English Language Learners.

Please see above.
In regards to the difference of achievement in those who started school at
BHB and those who did not, we conclude that there is a need to continue
PLD in best practice for teaching English Language Learners.

Year Levels
Year 6 students
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All 2023 Year 6 students All 2023 Year 6 Students who started at this school

What do we notice? Actions

There has been an overall improvement for Year 6 from 60% within and
beyond in 2022 to 69% in 2023. Of note is that this includes a shift of 23
students from within to beyond. Of the students who started at our
school significantly more are achieving within or above (73% within or
above in 2022 and 82% at the end of 2023). While there is a reduction
in those students who achieving at ‘towards’, the numbers of students
who are reaching expectation overtime with targeted support are similar
(13 in 2022 and 15 in 2023). Most of the students that are reaching
expectation with targeted support are males (14 boys and 5 girls).

See overall above

Year 5 students
2023 Year 5 students includes former students

11



All 2023 Year 5 students All 2023 Year 5 Students who started at this school

What do we notice? Actions (identified by Y6 teaching team)

All 2022 Year 5 students: Achievement decreased from the end of 2022
from 72% to 66% at the end of 2023. In contrast the students who started
at Blockhouse Bay School maintained achievement at 75% in 2022 to 76%
in 2023.

Of note is the small number of students (2) who are beyond expectation
and the increase of learners who are ‘towards reaching expectation over
time with targeted support’ from 10 students at the end of 2022 to 19 at the
end of 2023. Of these 19 children, 9 joined our school in 2022 or 2023.
Others have received support in previous years and continue to receive
support from ELLAs

Of the below students all except 2 are English Language Learners. Of
these 1 is identified as Special needs and has had significant challenges in
regards to coming to school. The other child has received ongoing Learning
support interventions.

Towards and Towards expectation overtime students’
Administer ‘Attitude to writing survey’ with students. Include ‘Quick writes’
as part of the workshop options/class writing. Focus on mileage (multiple
opportunities to write)
Use these tools to support writing

- Word bank
- Text to speak
- People scribing for them
- Word cards/word rings
- Pictures to support
- Exemplars
- Modelling books

Celebrate writing as often as we can - writers of the week? Place to display
this.

Specific actions for ‘Towards expectation overtime students’
Use LA’s to create oral language experiences and focus on this. Vocab
generation connected to experience and then writing about it.
ALL - accelerated literacy learning practices to be explored.
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Writing buddies- Work collaboratively on this. SSW time twice a week.

Quick writes - identified group work with one of the teachers 2x weekly
specifically focused on vocabulary development, giving scaffolding and
support.

These resources are for both towards and towards expectation students
● ESOL Online - Teaching Strategies
● BHB ESOL Resource Folder
● ELLP Pat

Daily quick writes/small daily writes with set focus. Quick, sharp.
Get to know them as a writer - what can they do? What are their
immediate goals?
Use the inquiry plan and focus on oral language components.
Find out what they are passionate about? Consider grouping with like
minded people.
In class LA support
Regular focus in Team meetings to strengthen our knowledge of these
writers and our writing programme/s during our team meeting
Use ELL Strategies and oral language - translanguaging.

Year 4 students
2023 Year 4 students includes former students

Key:
Pink: All Students
Grey: Students are started at Blockhouse Bay School
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2023 Year 4 students includes former students 2023 Year 4 students includes former students who started at BHB School

What do we notice? Actions (identified by Y4 teaching team)

Proportionally, for all students achievement has improved by 8% from the
end of 2022 through to the end of 2023 from 49% within or beyond to 57%.
This improvement is greater for students who have been at Blockhouse
Bay School (2022: 47% to 2023: 60%) For these students there is a
significant reduction of students working ‘towards’ from 27 to 16 students.

Of note is that there are no students who are beyond expectation and there
is an increase of learners who are towards reaching support’ from 5 to 15.
The numbers combined of ‘towards and towards reaching expectation’ are
similar from the end of 2022 to 2023. It should be noted that this cohort of
students are the cohorts who have been most impacted by the effects of
Covid in regards to consistency of instruction.

Of note, 6 of the 15 students working ‘towards reaching expectation over
time with targeted support’ are new migrant, emergent English Language
Learners. 2 are identified as having additional needs and receive significant
in class support and one receives support from the intensive wraparound
service. The rest of the students are English language Learners who have
received ongoing support with an English Language Learner Assistant.

Daily quick writes/small daily writes with set focus. Quick, sharp.
Get to know them as a writer - what can they do? What are their
immediate goals?
Use the inquiry plan and focus on oral language components.
Find out what they are passionate about? Consider grouping with like
minded people.
In class LA support
Regular focus in Team meetings to strengthen our knowledge of these
writers and our writing programme/s during our team meeting
Use ELL Strategies and oral language - translanguaging!
Refer back to this in Term 1 Week 4/5
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Year 3 students
2023 Year 3 students includes former students

2023 Year 3 students includes former students 2023 Year 3 students includes former students including former
students

What do we notice? Actions
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All Year 3 students: Proportionally, achievement from the end of 2022 to the
end of 2023 increased by 24% and this is consistent across all students
and those that started at Blockhouse Bay School. It is surmised that this
improvement is due to deliberate consistent teaching in the classroom and
through Kupu Toa Small group) interventions.

Of note is that less Year 3 students are achieving at or above expectations
than all other Year Levels except Year 1. Arguably this cohort of students
are one of the cohorts who have been most impacted by the effects of
Covid in regards to consistency of instruction.

Of the 7 children who are working ‘towards reaching expectation over time
with targeted support’ - 4 are English language Learners (who entered
school in 2022 or 20323 and are Foundation English speakers) and 3 have
left Blockhouse Bay School. Of the 33 students who are working towards, 6
have identified learning needs and are receiving support from outside
agencies, all the others except 1 are English Language learners with
limited English. They are receiving support from inclass ELLAs or the
ESOL teacher. 2 children are frequently absent.

See introductory actions.Continue to consider the accuracy of this data.

Continue to monitor and adjust class programme accordingly: Team Leader
and Class teachers

DP Learning to monitor ‘Towards’ and ‘towards reaching expectation over
time with targeted support’ learners.

Both withdrawal and in class ESOL resources to be targeted to identified
learners

Additional needs students to continue to receive in class support monitored
by the Lead Teacher- Learning Support. Access external professional
support where possible.

Year 2 students
2023 Year 2 students includes former students

Key:
Pink: All Students
Grey: Students are started at Blockhouse Bay School
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2023 Year 2 students includes former students 2023 Year 2 students includes former students who started at our school

What do we notice? Actions

All Year 2 students: Proportionally, achievement from the end of 2022 to
end of 2023 the percentage of within or beyond decreased 89% to 59%.
This is consistent across all students including those who started school at
Blockhouse Bay. This shows a decrease of 30% compared to the previous
year with a significant amount of children moving from within to below. This
indicates that it is possible that Year 1 OTJs lack accuracy. One factor may
be because of the range of entry dates of students, meaning numbers have
been at school for 18 months thereby easily reaching benchmarks. Another
consideration is that the shift to using the Literacy Tree Pathway and how
to make OTJs using it as well as introduction of the Bookshelf Pathway is
also new for teachers.

The 4 students who are ‘towards reaching expectation over time’ are all
English Language Learners, arriving in the country within the last 18
months. These children all received ELLA in class support, 1 of them
started Reading Recovery and will receive support in Kupu Toa and the
others are being considered for Kupu Toa when this is appropriate.

Of the 30 students who are working ‘towards’ all except 4 children are ELLs
with 1 of the 4 diagnosed with learning and behaviour challenges. These
children will be considered for Kupu Toa and are receiving ELLA support.

Continue to monitor and adjust class programme accordingly: Team Leader
and Class teachers

DP Learning to monitor ‘Towards’ and ‘towards reaching expectation over
time with targeted support’ learners.

In class ESOL resources to be targeted to identified learners

Additional needs students to continue to receive in class support monitored
by the Lead Teacher- Learning Support.

Continue to provide intervention programmes for identified students

Implement Better Start Literacy in all Year 2 classes

Continue to monitor and adjust class programme accordingly: Team Leader
and Class teachers

Both withdrawal (Kupu Toa) and in class ESOL resources to be targeted to
identified learners
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Year 1

2023 Year 1 students includes former students 2023 Year 1 students includes former students who started at our school

What do we notice? Actions

All Year 1 students: it is likely that the end of 2022 data (100% within or
beyond) is not accurate. 80% of Year 1 students were working at within or
beyond at the the end of 2023.

Of the 14 children who are working ‘towards’ all but 1 child are emergent
learners of English. All of the 14 children are currently being assessed for
support in 2024.

Senior staff to consider the assessment tools used for Year 1 in response
to the BSLA training and realign these.

Consider adjustment of Curriculum Expectations and the Writing Pathways

DP Learning to monitor ‘Towards’ and ‘towards reaching expectation over
time with targeted support’ learners.

In class ESOL resources to be targeted to identified learners

Continue to provide intervention programmes for identified students
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2021 - 2023 Reading Curriculum Expectation Results, Analysis and Actions
All graphs: Please note End 2021 data is not accurate as teachers were unable to make accurate Overall Teacher Judgements due to the Covid response which included
the August to November Lockdown and then school staggered attendance.

2021- 2023 Curriculum Expectation Results

2023 Enrolled Students including leavers (Please note this is matched data)

Reading Overtime 2023 Enrolled students including leavers

Key: Pink: All Students Grey: Students who started at Blockhouse Bay School

2023 All Enrolled students including leavers (over time)
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All 2023 Students who started at Blockhouse Bay School including leavers

Conclusions Actions

Proportionally all students achieve similarly at within or beyond at the End
of 2022 and 2023 (within 2%). For those who started school at Blockhouse
Bay School, 5% more children achieve within or above than all students.

Continue to monitor

Year Levels
Year 6 students:

Key:
Pink: All Students
Grey: Students are started at Blockhouse Bay
School
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All 2022 Year 6 students All 2022 Year 6 Students who started at this school

What do we notice? Actions

Achievement has improved for these learners from the end of 2022
to the end of 2023. (78% to 83% within or above) Achievement is
10% higher for those who started school at Blockhouse Bay School.

N/A

Year 5 students:

Key:
Pink: All Students
Grey: Students are started at Blockhouse Bay School

All 2023 Year 5 students
All 2023 Year 5 Students who started at this school
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What do we notice? Actions

All 2023 Year 5 students: Achievement overall decreased from the end of
2022 to end 2023 by 8% In comparison there is a small decrease of 2% in
the achievement of students from the end of 2022 to the end of 2023 in
Year 5 students who started at this school.

Of note, is the increase of 15 children who are working beyond expectation
which includes 10 children who started at our school.

All of the 5 learners who are working ‘towards reaching expectation over
time with targeted support’ which is considered to be 2 years or more below
their expected level are new (started in 2022 or 2023) and are migrant or
refugee Foundation level English Language Learners. One of these 5 has
also been identified with ongoing learning needs and receives ongoing
in-class support.

The 13 learners who are working towards expectation consist of 2 students
with identified learning needs, 6 English Language Learners and 4 students
new to the school in 2023 this year (all of whom are ELL). 2 other students
are Pasifika students who have experienced challenges within their
families.

Continue to monitor and adjust class programme accordingly: Team Leader
and Class teachers

DP Learning to monitor ‘Towards’ and ‘towards reaching expectation over
time with targeted support’ learners.

Both withdrawal and in-class ESOL resources to be targeted to identified
learners

Additional needs students to continue to receive in-class support monitored
by the Lead Teacher- Learning Support

Actions Identified by Y5 Teaching Team
Get to know our learners - choose texts based on interest and need
Use Learning Assisstants where possible
ELL strategies for pre-loading and revision - translanguaging - use from
Inquiry plan
Targeted reading books home to support learning where needed
Cater for all tamariki in mixed groups, but where necessary reading with
them 1:1 with teacher or Learning Assistants.
Modelling books (for tamariki to refer back to their learning and to take
ownership - ie: they write in it).

Year 4 students
2023 Year 4 students includes former students
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2023 Year 4 students includes former students 2023 Year 4 students includes former students who started at BHB School

What do we notice? Actions

Proportionally, achievement has remained the same from the end of
2022 to the end of 2023 with a moderate decrease of 3% for all students
and an increase of 2% for students who started at BHB School.

Of note, the 5 of the 7 students working ‘towards reaching expectation
over time with targeted support’ all were new to BHB School in 2022 or
2023. They have English as a second language at Foundation level and
2 also face significant learning challenges. 2 have received Kupu Toa in
the past and the others receive ongoing Learning Support.

Of the 18 children who are working ‘towards expectation’ all have
received ongoing targeted support in small groups or individually. 13
students are ELL.

Continue to monitor and adjust class programme accordingly: Team Leader
and Class teachers

DP Learning to monitor ‘Towards’ and ‘towards reaching expectation over
time with targeted support’ learners.

Both withdrawal and in-class ESOL resources to be targeted to identified
learners

Actions identified by Year 4 teaching team:
Get to know our learners - choose texts based on interest and need
Use LA where possible (wait for timetables to be confirmed)
ELL strategies for pre-loading and revision - translanguaging - use from
Inquiry plan
Books home depending on child
Cater for all tamariki in mixed groups, but where necessary reading with
them 1:1 with T or LA.
Modelling books (for tamariki to refer back to their learning and to take
ownership - ie: they write in it).
Refer back to this in Term 1 Week 4/5
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Year 3 students
2023 Year 3 students includes former students

2023 Year 3 students includes former students 2023 Year 3 students includes former students who started at BHB School

What do we notice? Actions

All Year 3 students: Proportionally, achievement has been consistent after
last year's significant improvement which was the result of targeted
intervention in small groups (Kupu Toa), support from Learning Assistants
and Reading Recovery.

Of the 8 children who are working ‘towards reaching expectation over time

Continue to monitor and adjust class programme accordingly: Team Leader
and Class teachers

DP Learning to monitor ‘Towards’ and ‘towards reaching expectation over
time with targeted support’ learners.
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with targeted support’, 4 were new to the BHB School in Term 3 2022 and
are emergent speakers of English. 7 of the 8 are ELL. All of these students
receive ongoing support for language and learning challenges.

Of the 13 children who are ‘working towards expectation’ 4 have been
identified with learning needs and require ongoing additional support. 7 of
the 13 are ELL students. All of these students have received additional
learning support in small groups or individually.

Both withdrawal and in class ESOL resources to be targeted to identified
learners

Additional needs students to continue to receive in class support monitored
by the Lead Teacher- Learning Support. Access external professional
support where possible.

Targeted intervention from English Language Learning Assistants and
ESOL Teacher to support those ELLs requiring support.

Year 2 students:

Key:
Pink: All Students
Grey: Students are started at Blockhouse Bay School

2023 Year 2 students includes former students
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What do we notice? Actions

All Year 2 students: There was a significant 25% increase in the percentage
of students working within expectation from the end of 2022 to the end of
2023.

Of the 10 Year 2 students who are working ‘towards reaching expectation
over time with targeted support’, all 10 are Foundation stage ELLs. All are
receiving ongoing targeted support in class with ELLAs or in Kupu Toa.

The 2 Year 2 students who are ‘working towards expectation’ have received
additional support through individual and group reading intervention
programmes.

Senior staff to consider the assessment tools used for Year 2 in response
to the BSLA training and prioritise the assessment and support teachers to
grow confidence in understanding what is a year’s progress at this level
and identifying learners who need extra support.

Consider adjustment of Curriculum Expectations and the Reading
Pathways in regards to the new English Curriculum

Continue to monitor and adjust class programme accordingly: Team Leader
and Class teachers

DP Learning to monitor ‘Towards’ and ‘towards reaching expectation over
time with targeted support’ learners.

In class ESOL resources to be targeted to identified learners

Additional needs students to continue to receive in class support monitored
by the Lead Teacher- Learning Support.

Continue to provide intervention programmes for identified students

Continue to implement and monitor the delivery of Better Start Literacy in
all Year 2 classes.

Actions identified by Year 2 teaching team:
Additional needs tamariki working towards in Reading: support to be
received from Manu Teacher, ELLA in class support and monitored by
Team Leader.

Continue to strengthen our BSLA teaching. We have two teachers who are
beginning their BSLA training in 2024.
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Year 1 students:

2023 Year 1 students includes former students 2023 Year 1 students includes former students who started at our school

What do we notice? Actions

All Year 1 students: it is likely that the end of 2022 data (100% within or
beyond) is not accurate. In 2023 50% of Year 1 students were working
within or beyond at the end of 2023. This is in comparison with 80% of
students within or beyond in Writing which historically has been harder for
students to achieve at or beyond at the end of the first year of school. The
difference between these results indicates that teachers are still learning to
use the BSLA data to inform OTJ judgements accurately.

Another factor for judging whether Year 1 children are at or above is that
children have been at school for a range between 1 term and 6 terms. This
means that it can be difficult to draw accurate information for the collated
data.

Year 1 teachers have been engaged in learning about and teaching a new
approach to reading (Better Start Literacy Approach) since 2022. The
assessment for this approach uses different tools to contribute to Overall
Teacher Judgements and teacher knowledge is still emerging. In particular
it is challenging for teachers to judge when to introduce reading from the
‘Bookshelf’ colour wheel as students complete Māhuri and Rakau.

Of the 35 children who are ‘working towards expectation’, 31 are English

Senior staff to consider the assessment tools used for Year 1 in response
to the BSLA training and prioritise the assessment and support teachers to
grow confidence in understanding what is a year’s progress at this level
and identifying learners who need extra support.

Consider adjustment of Curriculum Expectations and the Reading
Pathways in regards to the new English Curriculum

To develop a consistent system for hand over between classes and teams
in regards to BSLA

Consider pace and implementation fidelity.

DP Learning to monitor ‘Towards’ and ‘towards reaching expectation over
time with targeted support’ learners.

Continue to provide intervention programmes for identified students

Support teachers making judgements to introduce ‘Bookshelf’ Pathway
colour wheel texts when students are on Māhuri and Rakau.
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Language Learners. The 4 children, who are beyond started school with
strong letter sound recognition and responded quickly to the BSLA
approach. 18 out of the 23 children who are ‘within’ have been in school for
a term or less. All these children are being reassessed to ascertain current
levels to inform teaching programmes, ELLA support and Kupu Toa groups.

Reassess children who have only been at school 2 or fewer terms to
confirm their reading level. Assess where these children are in the BSLA
framework, to look at the gaps and move on from there.
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2021 - 2023 Mathematics Curriculum Expectation Results, Analysis and Actions
All graphs: Please note End 2021 data is not accurate as teachers were unable to make accurate Overall Teacher Judgements due to the Covid response which included
the August to November Lockdown and then school staggered attendance

What do we notice? Actions

2023
2023 is the first year since pre Covid that we have been able to follow robust
assessment and moderation practices to inform Overall Teacher Judgements
(OTJs) against Curriculum Expectations.

When analysing this data it is immediately noticeable that the Mid 2021 data
is high overall when compared with data prior to the Covid response, when
overall we achieved between 79% and 84% at or above expectation. This
observation is evident across all groups including gender, ethnicity and year
level.

Overall numbers achieving within or above expectation decline after the first
two years at school. This is probably indicative of the greater complexities of
concepts expected but also that review of the expectations in the early years
is needed. The revised Mathematics Curriculum increases expectations in
the early years of school and this will likely result in a shift to expectation
results more in line with the rest of the year levels.

Over 2020 and 2021 Lead Teachers of Maths undertook PLD in current
mathematical teaching methodology. During this time our Maths- Numeracy
Pathway was realigned and we introduced our Mathematical Behaviours
Pathway.

In 2022 our Lead Teacher of Maths led PLD for all staff not undertaking BSLA
training (Years 3- 6 teachers) in effective Mathematical teaching including
Mixed Ability Grouping and Low Floor/High Ceiling rich tasks.

Continue to embed these practices.

Implement the new Mathematics Curriculum, including alignment with our
Pathways and effective assessment strategies for Years 1-3 and
development of a planning tool to support implementation.

2023 Enrolled Students including leavers (Please note this is matched data)
Mathematics Overtime 2023 Enrolled students including leavers

Key:
Pink: All Students
Grey: Students are started
at Blockhouse Bay School
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2023 All Enrolled students including leavers 2023 All Enrolled students who started school at Blockhouse Bay School

Conclusions Actions

Achievement overall is relatively similar from the end of 2022 to the end of
2023. (84% to 80%) There is a difference for those who started school at
Blockhouse Bay School who achieve a little higher (6%) which is an
improvement by 2% for those who started school at Blockhouse Bay Primary
School.

See above comments

Year Levels
Year 6 students

Key: Pink: All Students | Grey:
Students are started at
Blockhouse Bay School

30



All 2023 Year 6 students All 2023 Year 6 Students who started at this school

What do we notice? Actions

All 2022 Year 6 students: There was a decrease of achievement from mid 2022
to the end of 2022 (5%). A decrease of 6% overall is seen in Year 6 students
who started at this school in 2022.

Monitor and implement above actions

Year 5 students
2023 Year 5 students includes former students

Key: Pink: All Students | Grey: Students
are started at Blockhouse Bay School
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All 2023 Year 5 students All 2023 Year 5 Students who started at this school

What do we notice? Actions identified by Year 5 Teaching Team

All 2023 Year 5 students: There was a small increase of
achievement from the end of 2022 to the end of 2023
(4%). Achievement for students who started at
Blockhouse Bay School has remained the same (90%
within or beyond).

The 4 children who are working ‘towards reaching
expectations over time with targeted support’ 1 is a new
migrant foundation English Language Learners. The 17
learners who are working towards expectation consist of
5 students with identified learning needs and 9 of the
children are English Language Learners.

Monitor and implement above actions

Know your learner, Continue with Mixed ability groups - low floor high ceiling, Consider culturally
responsive activities, Use Tapasā

Findings from our 2023 CIT:
To use culturally responsive mathematical tasks to increase engagement, confidence and
participation of our tamariki

Mixed groupings
Authentic problem solving
Taking the time to build relationships outside of learning
Keeping them front of mind
Positive praise and reassurance
Creating safe place to make mistakes
Smaller groups
Setting goals with the student

Review our Maths overview
Integrate maths as much as possible into inquiry/life
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Year 4 students
2023 Year 4 students includes former students

Key: Pink: All Students |
Grey: Students are started at
Blockhouse Bay School

2023 Year 4 students
includes former

students 2023 Year 4 students includes former students who started at BHB School

What do we notice? Actions

Proportionally, achievement has remained similar from the end of 2022 to mid 2023 for all students (2022: 79%,
2023: 72% within or above) and those who started school at Blockhouse Bay School is the same (80% in 2022 and
2023). Of the 20 students working towards expectation, 3 have identified Special Needs and all have ongoing
Learning Assistant support in class. 2 have ongoing absences and 14 students are ELLs.

Monitor and implement
above actions
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Year 3 students
2023 Year 3 students includes former students

Key: Pink: All Students | Grey: Students are
started at Blockhouse Bay School

2023 Year 3 students includes former
students
2023 Year 3 students includes former

students who started at BHB School

What do we notice? Actions

All Year 3 students: Proportionally, achievement is similar from End of 2022 to End of 2023 for both all students (2022: 68%
and 2023: 69%) and students who started at BHB: (2022: 76% and 2023: 75%)

Of the 27 children who are ‘working towards or working towards expectation over time’ 4 have been identified with learning
needs and require ongoing additional support. 14 are ELLs and receive in-class support.

Monitor and
implement above
actions
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Year 2 students
2023 Year 2 students includes former students

Key: Pink: All Students |
Grey: Students are started at
Blockhouse Bay School

2023 Year 2 students
includes former
students

2023 Year 2 students includes former students who started at our school

What do we notice? Actions

All Year 2 students: Proportionally, achievement from end of 2022 to end of
2023 decreases by 12%. Similarly, achievement for students who started at
this school decreased by 9%. This decrease is likely due to the significant
increase in expectations from Year 1 to Year 2 and the greater emphasis on
Number and Algebra compared with other strands of the Mathematics

Review the new Mathematics Curriculum. Consider our Assessment and
Pathways. Implement a CIT to explore Phase 1 of the curriculum.

Continue to consider the balance of Number and Algebra teaching
compared with other strand areas
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Curriculum. The refreshed curriculum will realign these expectations.

Of the 11 Year 2 students who are ‘working towards expectation’ 9 children are
ELLs, 3 of whom are recent migrants at foundation level of the English
Language Learning Progressions.

Children to receive in class targeted support, ELLA and Team leader.

Year 1
2023 Year 1 students includes former students

2023 Year 1 students includes former students

36



What do we notice? Actions

91% of Year 1 learners reach within or above expectation

This high achievement is likely due to the End of Year 1 expectations which have a greater
emphasis on Number and Algebra compared with other strands of the Mathematics
Curriculum.

All of the students who are ‘towards’ expectation are foundation English Language Learners.

Review the new Mathematics Curriculum. Consider our
Assessment and Pathways to include strand Maths

Consider the balance of Number and Algebra teaching compared
with other strand areas
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How Blockhouse Bay School has given effect to Te Tiriti o Waitangi

In our kura we give effect to Te Tiriti o Waitangi in the following ways:

Commitment
Our Board of Trustees (BOT) and staff are committed to Te Tiriti by recognising, affirming, valuing and catering for the diverse identities,
languages and cultures of learners, parents, whānau and the community. They recognise Māori as tangata whenua and show
commitment to the Tiriti partnership by understanding, recognising and celebrating the unique status of tangata whenua.

Leadership and BOT Line of sight for Tamariki Māori
● Māori whānau are represented at governance level. The BOT co-opted a Māori representative who was then elected as parent

representative. If in the future representation is not covered through election, then co-opting will be considered again.
● Our Māori BOT representative has reached out to Ngāti Whatua Orakei to begin to build a relationship with local iwi.
● Regular discussions and reflections are held at BOT meetings on how we are giving effect to Te Tiriti o Waitangi.
● Bi-annual Māori Learner reports are presented to the BOT to support the BOT’s line of sight on Tamariki Māori. These cover

academic progress, wellbeing and report on the actions taken to support learning and wellbeing.
● Schoolwide Data analysis is undertaken and is reported to the BOT. This is differentiated by ethnicity, gender and year level.

Analysis informs decision making at a school wide, team, class and individual level. This includes staffing decisions, class
placement and curriculum design.

● An experienced Te Reo and Kapa Haka teacher has been employed part-time to strengthen the teaching of Te Reo and lead
Kapa Haka in our school.

● Our Māori Teacher (part-time) also provides leadership and guidance in Tikanga Māori.
● Senior Leaders hold regular discussions about Ākonga of Note with a focus on Tamariki Māori. These discussions inform

resourcing and actions.
● Ongoing commitment by the BOT to provide resourcing to build capability in Te Reo and knowledge of Tikanga and Te Ao Māori.
● Lead Teacher of Māori (full-time teacher) supports specific termly planning and PLD for staff.

Whānau partnerships
● Regular hui to build a sense of whānau, explore Whānau Māori priorities and consider how we can best meet the needs of and

support our Māori students and community.
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● Our school management system, Hero supports whānau partnership and engagement by sharing current and achieved goals in
Reading, Writing and Maths and the attributes of He Manu Rere. It also shares real-time learning in learning posts and invites
comments and insights from whānau.

● Invitations are extended for Parent Workshops and teachers prioritise reaching out to Whānau Māori and other whānau as
needed.

Physical Environment
● Strong representation of things Māori in our physical environment e.g. Art works and signage both inside and outside
● Classroom environments are reflective of Te Ao Māori.
● Locations in our school, teams of classes and classes themselves have been renamed in Te Reo, to ensure that Te Reo is lived

and breathed by everyone in the school. Signage has been designed to reflect visually the names or the stories behind the
names. The names were developed in consultation during a hui with Whānau Māori. Our Māori BOT representative supported
further development of the stories behind the names.

Te Reo, Tikanga and Te Ao Maōri
● He Manu Rere, our Learner Profile which was developed in consultation with Whānau Māori includes Te Ao Māori concepts such

as ‘ako’ and ‘manaakitanga’
● Termly whole school pōwhiri and daily morning mihi in each class / team
● Tikanga followed for kai and other practices e.g. collecting harakeke
● Te Reo on our website and in our communications
● Resourcing to ensure all students access and experience Kapa Haka during each year
● Planned and deliberate celebrations of Matariki and Te Wiki o Te Reo Māori
● Continued development of shared school practices eg pōwhiri, karakia, waiata
● Promoted karakia and waiata to be used across the schools in our Kahui Ako

Curriculum Design
● Mātauranga Māori (Māori knowledge) as part of learning content. This includes:

○ Purposeful Te Ao Māori inclusion for termly Inquiry learning design to ensure a Māori lens / perspective. Local contexts
are included so that learners can see themselves and their identity and culture

○ Ongoing exploration of local history and implementation of Aotearoa New Zealand Curriculum is taking place
○ Consideration of other ethnicities and provision for their valued knowledge and customs in learning design

● Resourcing for staffing and classroom materials or programmes to support teaching
● Culturally responsive strategies are deliberately used e.g Tuakana, teina approaches, ako, whānau based decision making
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● Tamariki Māori taking part in regular Mātauranga Māori lessons

Professional Capability, Learning and Development
● Professional Growth Cycle conversations include consideration of The Professional Standards contained in “Our Code, Our

Standards”. The Blockhouse Bay Quality Practice” document gives clear guidelines for Teachers to support them to meet the
Professional Standard “Te Tiriti o Waitangi Partnership”.

● Ongoing Professional Learning opportunities for all staff including access to experiences related to Te Ao Māori during staff
meetings and Teacher Only Days

● Targeted PLD to ensure ongoing development of culturally responsive practices
● Regularly watching the Aotearoa New Zealand Histories show at the start of staff meetings to build teacher knowledge of our

New Zealand’s history
● Exploring unconscious racism through Kahui ako shared PLD
● Consideration into what is considered giftedness for Tamariki Māori and other ethnicities is taking place
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Statement of compliance with employment policy

Good Employer Disclosure 2023
Compliance with Education and Training Act 2020 requirements to be a good employer for the year ending 31 December 2023.
The following questions address key aspects of compliance with a good employer policy:  

Reporting on the principles of being a Good Employer

How have you met your
obligations to provide good and
safe working conditions?

A primary objective of the Blockhouse Bay School Board is to ensure that the school is a physically and
emotionally safe place for all students and staff, as required by the Education and Training Act 2020 and
in support of the Statement of National Education and Learning Priorities (NELP: Priority 1).

The board regularly reviews how well it implements key legislative and regulatory requirements, including
those related to health, safety, and welfare, and takes steps to address any gaps in implementation

The board, as the PCBU must do what is reasonably practicable to ensure the health and safety of
workers, and work to eliminate or minimise health and safety risks.

At Blockhouse Bay School, we acknowledge our shared responsibility for health, safety, and welfare, and
promote school wide engagement in related policies and procedures. Officers at the school are
encouraged to proactively undertake due diligence to ensure health and safety is prioritised by the board.

As a good employer, we are committed to meeting the following staff expectations:
● a commitment to the spirit and principles of the Treaty of Waitangi;
● opportunities for equal employment;
● impartial and open selection and appointment procedures;
● fair rates of remuneration for skill, responsibilities and performance;
● an up-to-date job description that provides clear statements of your duties and your employer's

expectations of you;
● adequate training and equipment to perform your duties;
● regular and appropriate feedback and communication on your work performance;
● effective communication of information;
● good and safe working conditions;
● opportunity for the enhancement of your abilities; 
● health and safety committee meets as needed to discuss matters related to site, staff, akonga welfare
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● freedom from harassment or discrimination in the workplace;
● a commitment to a supportive and confidential employee assistance programme;
● appropriate disciplinary and dispute procedures and the opportunity for redress against unfair or

unreasonable treatment by the employer.

What is in your equal
employment opportunities
programme? 

How have you been fulfilling
this programme?

● The Blockhouse Bay School Board is committed to the principles of equity and inclusion. Consistent
with these principles, the Board has made a commitment to an Equal Employment Policy which
promotes equality of opportunity for staff regardless of age, disability, gender, marital status, race,
ethnicity, religious belief, political opinion, employment status, family status or sexual orientation.

● Leave for bereavement/tangi
● Review of work obligations for people with disability/health needs
● Change of employment/week options for staff members wishing to teach but not be full time

How do you practise impartial
selection of suitably qualified
persons for appointment?

 

To achieve this, the Board:

● appoints a member to be the EEO officer
● shows commitment to equal opportunities in all aspects of employment including recruitment,

training, promotion, conditions of service, and career development
● selects the person most suited to the position in terms of skills, experience, qualifications, and

aptitude
● recognises the value of diversity in staffing (for example, ethnicity, age, gender, disability, tenure,

hours of work, etc.) and the employment requirements of diverse individuals/groups
● ensures that employment and personnel practices are fair and free of any bias.

How are you recognising,

● The aims and aspirations
of Maori, 

● The employment
requirements of Maori, and 

● Greater involvement of
Maori in the Education
service?

The Blockhouse Bay School Board recognises aspirations of Maori, through the principles of Te Tiriti o
Waitangi (Treaty of Waitangi), - partnership, participation, and protection of Maori rights and interests.

We address the disparities that exist between Maori and non-Maori in the workforce - actively seeking to
recruit Maori in the workforce, such as targeted recruitment and retention strategies and cultural
competency training for all staff.

We seek feedback from our Maori staff, which also includes creating a curriculum that reflects Maori
history, culture, and language,
We also engage with our Maori whānau (hui) to co-design educational programmes that are responsive to
their needs and aspirations.

How have you enhanced the
abilities of individual
employees?

● Team Leaders
● Unit remuneration 
● Within School Leader roles
● Board representation - staff representative
● Professional Learning Programme
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● Professional Growth Cycle

How are you recognising the
employment requirements of
women?

Include:
● include equal pay for equal work 
● flexible work arrangements to accommodate family responsibilities
● opportunities for career development and advancement, 
● protection against discrimination, harassment, and retaliation

The Blockhouse Bay School Board has implemented policies and practices that promote gender equality
and diversity in the workplace. This includes creating a culture that values and respects the contributions
of women, providing training and support to employees on issues related to gender bias and harassment,
and offering mentorship and leadership development programmes for all leaders.

Teachers have access to part-time teaching roles if they have family commitments. Support staff have the
opportunity to negotiate hours at school if they also have family commitments. 

How are you recognising the
employment requirements of
persons with disabilities?

Employment requirements for persons with disabilities may include accommodations or modifications to
the workplace, such as wheelchair accessibility, assistive technology, or flexible work schedules. 
Blockhouse Bay School has adapted the environment with access provided to ramps, lifts etc. 

Blockhouse Bay School is committed to provide provision for training and support to ensure that
employees with disabilities have equal opportunities for career advancement and job performance.

To ensure compliance with legal requirements, the Board understands the need to consult with disability
advocacy organizations or legal experts where necessary to ensure we are meeting the needs of
employees with disabilities. 

It's important to note that the requirements for accommodating employees with disabilities may vary
depending on the specific disability, the job duties involved, and other factors. The Board understands the
need to complete ongoing communication with our employees with disabilities to identify and address their
needs.
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